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ABSTRACT

Lateral entry schemes are intended to admit meritorious Diploma holders to the second year/third
semester of various Bachelor degrees in a given discipline. Lateral entry has been accepted as a
mode of admission in principle by the Sri Lankan qualification framework. Lateral entry schemes
have been basically introduced at medical faculties and agriculture faculties in a couple of
universities in Sri Lanka. However, there was no proper review so far undertaken to assess the
criterion adopted in admitting students. Thus, this study is to contextualize the meaning of lateral
entry at the outset and reveal the level of emphasis given to lateral entry schemes in both local and
international arena. A literature survey, desk review and an expert interview were conducted to
expose a normative criterion of admission with a future direction.
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1. INTRODUCTION streamline the delivery of education at different
strata. Its framework is aimed at ensuring quality
The Sri Lankan Qualification Framework (SLQF)  ©of higher education and training via recognizing

introduces a formal hierarchy of academic and accrediting qualifications offered by different
achievement being one of its functions to educational entities in the country. Meanwhile the
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National Vocational Qualifications Framework
(NVQF) has been developed by the Tertiary and
Vocational Education Commission with a view to
unify the vocational and training segment of the
country. One of the objectives of SLQF is to
facilitate lateral and vertical mobility and
progression within higher education and career
pathways [1]. SLQF and NVQF have also been
integrated at some point of hierarchy to facilitate
this lateral mobility of students. Lateral
progression is also possible at certain levels if
the candidate meets the minimum requirements
for admission to the target qualification [2].
However, none of these guidelines offer a
criterion as to how lateral entries should be
implemented. Mere acceptance of a lateral entry
scheme in principle does not necessarily mean to
maneuver according to what an individual entity
would desire. A lateral entry should not be a
matter of negotiation between two parties. Strictly
speaking, a need of a coherent criterion arises
when bypassing or deviating the traditional route
of absorbing students via regular competitive
admission. In Sri Lanka, the national level regular
benchmark is the Z score at GCE Advanced
Level. In doing so, care must be taken not to
adulterate the educational values such as
transparency, competitiveness and equity.

A plethora of research in this area mostly
focuses on different types of affirmative action
aiming to enroll more under-represented groups
in higher education, mostly in developing
countries due to multiethnic and metalinguistic
societies. However, the research on equity
associated within the concept of lateral entry is
indeed scarce. Though the idea of lateral entry in
itself looks decent enough, there are few obvious
things to be cautious of. This research paper is to
address the question of this ‘nobility’ attached
with the concept of lateral entry as a mode of
admission.

2. LITERATURE SURVEY

Equity in higher education has been a major
concern of educational policy-makers worldwide
[3,4,5]. The literature, however, is inconclusive.
Many suggest highlighting the need to re-assess
the current paradigms [6]. Concerns over equity
of access to higher education are widespread,
but there is significant disagreement over what
should constitute a fair system. Access to higher
education institutions should be based on an
objective criterion [7]. In a descriptive
assessment of higher education access in Ghana
there exist accessibility and participation gaps
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[8]. Student selection and admission in the Asian
region are also matters of concern particularly
when there is rapid growth in enrolments [9].
Meanwhile, entrance examinations appear to be
an objective arrangement, as they treat all
applications on a level playing field, where
everybody is expected to meet the same
required standard [10]. Although there s
extensive research on equity and equality in
access to and within higher education around
which longstanding deliberations rage, the
evidence used to apply in the case of lateral
entry schemes tends to be quite scarce. Thus,
the following section of the literature survey is to
pursue the factors that essentially constitute
rationality behind lateral entry as a mode of
admission.

In different countries of the western region, the
concept of lateral entry is also called Credit
Transfer [11]. Candidates holding higher credits
may consider for advanced positions quite in a
short spell of time. Lateral entries have been
existing in various professional spheres to
directly enroll in higher positions in the state
sector. Accruing benefits of reduction in course
duration, less credit to be earned, less fess and
coursework are few motives. As such, lateral
entry is considered to be a potential of reducing
training costs. In France, practicing lawyers have
the opportunity to become judges via lateral entry
on merit [12]. In US, lateral entry requirements
will be utilized principally to subject areas where
specialized skills are in short supply [13]. In
India, graduates from other medical disciplines
such as nursing, dental etc are allowed lateral
entry into the MBBS courses [14]. India has 279
private universities and out of them, 129 offered
MCA program with lateral entry facility [11]. In
India, one of the many technical education
options is B.Tech lateral entry. If an individual is
aspiring to become an engineer, B.Tech lateral
entry is the option available. The programme
allows the candidate to pursue B.Tech
programmes from the second year of the usual
B.Tech programme at various engineering
colleges in India. Most of the engineering
colleges in India require a 60% aggregate in 3-
year diploma (Engineering — any stream) after
class 10 board exam. Admission in B.Tech
Lateral Entry programmes offered by engineering
institutes is made on the basis of an entrance
exam.

As such, creation of career paths improves
opportunities for individual career advancement
[15]. Diploma holders of vocational courses will
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be given opportunities under predetermined
conditions for professional growth [16]. This
eventually supports the generation of middle
level and high-level technical manpower abreast
of the latest technological developments [17]. As
such, lateral entry is often valued in the
professional sphere because the diploma holders
are equipped with strong hands-on experience.
For example, an integrated engineering design
education system in which lateral learning is
promoted to narrow the gap between academia
and industry [18]. In this manner, lateral entry
helps avoid becoming vocational education a
terminal in character [19].

University of Petroleum & Energy Studies
(UPES), Dehradun has students via lateral entry
policy for programmes in engineering and
technology. The admission to any of the B.Tech
programs being offered at the UPES is governed
by the principle of compatibility, viz. a mapping,
so that the knowledge gained by the candidate
during his diploma is relevant to the program in
which the admission is being sought. In a study
of the lateral entry program in North Carolina
[20], there were no differences found in the exam
scores of the two groups in biology and
mathematics. In a Georgian study [21], there
were no significant differences in the grade point
averages or state content examination scores at
admissions [22]. Candidates who have passed
the Diploma in Engineering of the State Board of
Technical Education (SBTE), Tamil Nadu will be
eligible for admission to the second year of the
four year degree programme in B.E. under the
lateral entry scheme provided other conditions
are satisfied. A choice based credit system is
applicable for only those candidates who have
obtained a three-year diploma relevant to the
program, with minimum aggregate of 60% marks
in a single sitting in the qualifying examination for
a diploma course, accredited by SBTE.

In this manner, credit is essentially a tool for
measuring the equivalence of learning by an
individual. Student mobility via lateral entry is
also a function of credit that determines the
viability of student mobility [23]. When students
move from one institution to another, it is their
expectation that relevant modules that they have
previously completed will be applicable to
fulfilling programme requirements at their new
institution. In order for this expectation to be met,
it is necessary that there be comparability and
compatibility between curricula at the various
institutions, a process known as articulation,
which is an integral part of any lateral entry
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criterion. In a nutshell, the rationality that came
across are the benefits of reduction in course
duration, catering professional niches where
specialized skills are in short supply, improving
opportunities for individual career advancement
and narrowing gaps between academia and
industry as well as credit transferability.

3. RESEARCH AIM AND OBJECTIVES

The aim of this research is to contextualize the
meaning of lateral entry so as to avoid undue
maneuvering the same in future. The objectives
are to assess the level of enthusiasm given in
both the local and international universities,
uncover its local distributional pattern, reveal the
characteristics and make recommendations as to
how lateral entry schemes could be fully
exploited for the benefit of the youth population in
the country.

4. RESEARCH METHODOLOGY

A literature survey was undertaken to grasp the
rationality behind lateral entry schemes. A desk
review was undertaken to identify the emphasis
that has been placed upon by the Sri Lankan
education regulatory framework for lateral entry
schemes. A web search was undertaken to pin
down the lateral entry schemes currently in
progress within the Sri Lanka university network.
An expert interview was carried out to gauge
their perception and know-how towards lateral
entry schemes. Hence, the research design
adopted was basically a qualitative descriptive
survey. This study does not have theory building
as a core focus but offer complimentary data to
give more depth to explore the context in which
lateral entry takes place. Table 1 depicts the
steps involved in the overall research.

5. RESEARCH CONTENT

There are three key contents essentially entailing
this research namely, desk review, web search
and gauging expert opinion.

5.1 Desk Review

The Sri Lankan Qualifications Framework
(SLQF) identifies the learning outcomes that are
to be achieved by the qualification holders.
According to SLQF, three distinguished
advantages of lateral entry schemes are (1) open
up educational opportunities for those who could
not secure a place during the regular absorption
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(2) enhancing the utilization of government
resources that would have otherwise wasted due
to dropouts in the first year and (3) giving an
opportunity for government servants for their
career advancement in the relevant field of
specialism they serve in return for the public.

In Sri Lanka, promoting a scheme of lateral entry
to university education has been a part of
educational policy (Policy 10), with the aim of
optimizing higher education for all. This has been
introduced as a pathway for those who could not
secure a place in the regular university
admission [24]. It further goes onto say that the
absence of a suitably designed set of procedures
to formalize lateral entry arises as a
consequence of understating lateral entry as a
concept. On the other hand, SLQF integrates the
National Vocational Qualifications Framework
(NVQF) developed by the Tertiary and
Vocational Education Commission and introduce
the pathways of lateral mobility between the
vocational education sector and higher education
sector. Possible progression pathways between
NVQL, the National Vocational Qualification
Level and the SLQL, the Sri Lanka Qualifications
Framework Level have been published after a
comprehensive mapping assignment at national
level [1]. It is therefore advised to prepare a
validated set of programs to be used for lateral
entrants in line with the above hierarchy. As part
of the national policy in increasing graduate
output from the universities, the University
Grants Commission (at its 628th meeting held on

20th February 2003) decided that
students who reach satisfactory standards at the
GAQ/GSQ or any other equivalent examination
can be considered for lateral entry into
internal degree programs at second year and
above.

It is imperative under circumstances that an
appropriate credit transfer scheme facilitates the
mutual recognition of credits awarded by the
universities, evolve round the particular needs
and be compatible with similar schemes
prevalent elsewhere in the world [23]. However,
the problem of credit transference has been
exacerbated by the non-implementation of the Sri
Lankan Credit and Qualification Framework
(SLCQF) completed in October 2004 as part of
the Quality Assurance Project in the University
sector. It is also found that there is no benchmark
or objective criterion uniformly applicable prior to
introduce any lateral entry scheme other than the
pathways introduced.

5.2 Web Search

There are 15 universities, 3 campuses, 18
institutions and 6 other government universities
falling with the purview of University Grants
Commission (UGC). Of them, 8 universities
admit students on lateral entry basis for two
disciplines namely allied health sciences
(nursing, medical laboratory  technology,
midwifery and pharmacy) and agriculture. 2
entities have opened lateral entry for the course

Table 1. Research approach

Step Research methodology = Research medium Objective desired

1 Literature survey Peer reviewed Demystify the rationality behind
Journal papers and and theory underpinning lateral
conference entry schemes
proceedings

2 Desk review Sri Lankan Reveal the emphasis and
qualification benchmarks given in the local
framework, tertiary educational regulatory framework
vocational for lateral entry schemes
qualification
framework and
national reports

3 Web search University Grants Disclose the local distributional
Commission of Sri pattern and criterion adopted in
Lanka and Sri admissions for lateral entry
Lankan universities schemes

4 Expert interview With 5 Establish the appropriateness of

senior/emeritus
professors over
telephone

the questions and obtain early
suggestions on the viability of the
research
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Table 2. Lateral entry criterion

Uni  Course of study Eligibility for lateral entry Exceptions
1 B.Sc Nursing Professional Nurses, with a Diploma who are in 1" year
Degree program service and working under the Ministry of Health or
Provincial Ministry of Health, would be eligible for the
lateral entry into Bachelor of Science (Nursing)
degree
2 B. Sc Hons in Up to 30% of the students may be selected from the 1% year
Medical Laboratory  professionals who have completed training at training
Science, BSc Hons  schools of the Ministry of Health in Sri Lanka, on
in Nursing and selection examination and interview, minimum 05 year
Bachelor of service in state sector, below 45 years, Registration in
Pharmacy Honors the Ceylon Medical College Council/Sri Lanka Medical
Council/Sri Lanka Nursing Council
3 Bachelor of Medical Diploma in Medical Laboratory Technology offered by = exempted
Laboratory the Ministry of Health, Sri Lanka. from Level 3
Sciences Honors courses
3 Bachelor of 3 years in service and working under Ministry of 1% year
Pharmacy Honors Health, Diploma in pharmacy, below 40 years,
Degree Programme, registered pharmacist, exam and viva
3 Bachelor of Science 3 years in service and working under Ministry of 1% year
Honors in Nursing Health, Diploma in Nursing, below 40 years,
registered nurse, exam and viva
3 B. Sc Honors in 3 years in service and working under Ministry of 1% year
Medical Laboratory ~ Health, Diploma in MLS, below 40 years, registered
Sciences MLS practitioner, exam and viva
4 Bachelor of Diploma in IT/HNDIT Level 1/2
Information
Technology (BIT)
Ext
5 BSc (Agriculture) A two year Diploma in agriculture of the Department 1% year
Agriculture, Advanced Institute of Technology of
SLIATE, Aquinas college, TTI Katunayake, VTA or
any other recognized institution approved by Ministry
of Higher Education, or National Diploma in Plantation
by NIPM with 5 years
6 BSc (Hons) Nursing  For those who are in-service and working under the 1% year
/ BSc (Hons) Ministry of Health, Diploma in respective discipline
Medical Laboratory  and registered with Sri Lanka, Medical Council
Sciences / Bachelor  (SLMC)/ Sri Lanka Nursing Council (SLNC).5 years’
of Pharmacy / BSc service under the Ministry of Health, below 40 years,
(Hons) Aptitude and English Language tests, interview and
Physiotherapy/ BSc  orientation program
(Hons) Radiography
/ BSc (Hons)
Radiotherapy
Degree
7 B.Sc in Agriculture Diploma in Agriculture, Maximum ten (10) candidates ~ 1*' year
Special will be selected based on the performance of the
written examination and the interview. Employees in
the Agricultural fields of Government sector
organizations
B.Sc in health 5 years’ service, 45 years age, aptitude test, for PHI, 1t year of 3
8 Promotion (Lateral midwifes, nurses in public sector, license holders year degree
Entry) General program

Degree Program
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Table 3. Expert interviewee profile

Designation of Respondents

Years of experience

10 to 15 15 to 20 20 to 25 More than 25
° ° ° ]
[ [ [ [
2 2 2 =
/] (/] (/] [}
Q Q (3] (%
(] (] (] [}
14 14 14 14
Director 0 1 0 0
Dean 0 0 2 0
Deputy Vice Chancellor 0 0 0 1
Vice Chancellor 0 0 0 1
Former Vice Chancellor 0 0 0 1
Total Responses 0 1 2 3
Rate of Response 100%
of information technology leading to a are especially knowledgeable about or
bachelor degree. A one entity conducts experienced with a phenomenon of interest [28].
certificate level courses open for lateral Qualitative inquiry should typically focus on

students and it was not considered in this
analysis. Altogether, the lateral entry scheme has
been open for 16 different courses of
studies leading to bachelor degrees. Table 2
details out these courses and their admission
criterion as appeared in the respective web
sites.

5.3 Expert Opinion

Expert interviews have significant advantages
over other methods of data collection. Due to the
fact that respondents are highly qualified in the
analyzed question, it eliminates the need to use
additional screening [25]. This type of survey is
uniquely aimed at obtaining reliable data
because respondents’ competence is very high
[26]. The non-formalized interview has an
extensive range of issues that do not require
comparing questions to answers [25]. It is
anticipated that different respondents provide
different information or perception relating to the
proposed questions. For the purpose of this
preliminary interview, 5 emeritus professors,
being academics of high profile, were selected
using purposive sampling method. Interviews
helped establish the appropriateness of the
questions, obtain early suggestions on the
viability of the research, gather information on
their exposure to lateral entry schemes and
practical problems experiencing in the current
deliveries. Table 3 provides the profile of 13
experts constituting the sample size.

Purposive sampling is a technique widely used in
qualitative research for the identification and
selection of information-rich cases for the most
effective use of limited resources [27]. This
involves identifying and selecting individuals that
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relativity [27]. As such, there are no rules for
sample size in qualitative inquiry [27].
Deriving a consensus is the centerpiece
of the analytic process which is
basically a sieving and comparison of the
key opinion captured during telephonic
conversation.

The technique of dialogue mapping was used to
codify data gathered in the telephonic interview
had with the experts. Dialogue mapping is a
qualitative data analysis technique which is of
most use as a tool for group exploration of issues
[29]. In dialogue mapping, the ideas are recorded
in a clear diagram accompanying remarks. It
helps arriving at a common consensus from
individual thoughts. Because of a clear overview,
the participants will discover where certain
bottlenecks may be located and where additional
attention is required [30]. It helps when all the
participants have a clear overview of all the ideas
that have been properly recorded [31]. Fig. 1
depicts this flow of consensus from arrows given
right to left.

The summarized consensus among the experts
is as follows;

e It is no harm of absorbing students via a
competitive and transparent scheme as long
as the seats are available.

Lateral entry helps avoid under-utilization of
public resources that would otherwise go
wasted due to vacant seats.

Recognition of a degree depends upon how
meritorious the graduates are in the industry
and recognition and lateral entry has no
significant correlation.
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A coherent criterion that encompasses both
aptitude test and viva is imperative.

It is advisable to strictly abide by the SLQF
and NVQF where pathways and
accreditation has been introduced. Hence, it
is imperative that the students for lateral
entry are taken from accredited sources.

Success has not been researched and
reported.

Intake size is a part of university policy from
time to time.

Lateral entry scheme is not appropriate for
all the courses.

lateral

e COrientation
acclimating
surroundings.

students

Studiousness and
correlation.

entry has no
for

new

is important
to their

Opening opportunity
for someone to
pursue higher
education is no hamm
however, subject to
competitive criterion

te— Ele— It should also be competitive so that “only the better ones’ are entering,

le E2«— Few seats are open and it is also highly competitive. It cannot be a floodgate.

. E3<— Bamiers are inevitable due to lack of seats to cater everyone

E4+«— Quota is not advisable. It has no prudence.

E5<— There is no blanket guarantee for entrants. It is public moneyv that invested,
therefore the public should take benefit of those who qualified via lateral entry,
and hence, the public servants should be the target group

fe——

Lateral entry is a
kind of effective
utilization of
resources that would
otherwise go wasted

«— E1<— All the citizens have the right to free education

e E2«— Itis no harm of charging a fee for late comers who could net secure a seat at the
regular scheme

E3<— Itis good to utilize public resources unless otherwise go wasted

E4<— Evervthing is public by the way

E5+<— Resource waste is a phenomenon. Stive to minimize

le——

There is no impact
on the recognition of
the courses due to
lateral entry scheme

te— El+— No harm, slight impact is there, everyone is same once passed out.
« E2«— Recognition is an eamed asset during post qualification

E3 «— Lateral entry is not a negative thing to dispel

E4<— Impact on recognition due to lateral intakes is not seen

E5 «— There is not relationship between lateral entrv and recognition of the courses
P

altogether

of
admission must be

Criterion

<— E1 «— Tt should be transparent. It should be competitive. It should entail exam and viva
both.

. E2<— Interview alone mav lead to favourism and even nepotism.

E3 +— Crterion should be as same as regular students to ensure equality.

E4 < Mapping is essential

E5 *— Admission should be only from accredited courses

[PE—

—

robust

Orientation
programs for
laterally entered

students is a must

<— E1*— Itisimportant to offer an overview of the complete realm of university life, from
academics to social activities

<~ E2+— Orientation helps familiarity of the university environment

<— E3 % Some kind of an induction is important

«— E4 < It smooths the transition to campus life and the independence that comes with it.

.« E5% Attending college orientation is a great chance to get to know other students,
bond over awlkoward icebreakers. Lateral entrants must undergo and faster catch
up the norms of the university

The of
enthusiasm for
lateral entry in the
higher education
sector is low

level

El +=— Quite low

E2+— Not that impressive

E3 «— Not encouraged due to many reasons

E4+<— Certain atiributes essential fora graduate cannot be expected by being outside the
university premises

E5<— Lateral entrv is not that lucrative

—
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Success of existing
programs not
measured

studiousness.

P—

fe—

Limit of intake is a
policy matter

. are not distant
Lateral entry is not

appropriate for anv
course of studv

E3«— It is course specific

be mandatory

—

Studiousness of the
students  laterally
entered are not

indifferent

F—

of earn a degree

— E1 «<— There are excellent students as well as bad ones
e E2+«—The general performance is however not impressive, because of lack of

e E3 «— There are drop outs as well
E4 «— Success has not been measured. There are cases showing exceptional abilities

E5 «— Lateral entrants are sometimes better than regular students because they easily
take mileage on practicals

— El <— Quota is not a good approach.
e E2 «— It should always be lower to regular intake. It is a matter of policy anyway
. E3<—TIhave no objection as long as the space available

E4 «—Quota is not always ideal and it is not practicable

E5 «— Itis a matter of university policy. Better not to have a definite limit on the intake.
Sometimes, it may be zero

E1 <— Lateral entry schemes could be all right for anv course of study, as long as they
E2+«— It is not appropriate at all imes such as in arts, esthetic studies etc.
E4+«— It depends onthe nature of deliveries such as practicals, in-house presence would

E5<— Itis not appropriate for external components

le E2 «—Agreements from time to time may distract the essence of lateral entry

E4 «— Reciprocity with other entities is fine as long as benefits are tulv mutual subject

e— E35 «— SLQF is the benchmark. Reciprocity mayv be helpful. But, students must be taken

Entering into [F— E1<—Itis policy and procedure to be uniformly applicable
;Egii:)l:r:s P E3 «— Education is not negotiable in toto

harm  within  the to educational guidelines

parameters given by

the regulatory

framework from accredited sources. Otherwise it will be a chaos.

+— E1«— Itis a proven fact that the lateral entry candidates do well in their studies. Theyv
are quite capable of doing well than the others.
. E2 «<—TLateral entry in engineering degree by diploma holder is fully justified
E3 =— Because in my point of view they have more both theatrical and practical
knowledge than first vear students. There are failures
E4 +=— Study habits, family support, etc. affect the studiousness
" E3 <— 1 have seen some lateral entrants perform much better than regular students.
However, the majoritvis not that good. Thevjust come to obtain a degreeinstead

Fig. 1. Dialogue mapping results

6. FINDINGS AND DISCUSSION

The desk review reveals a preliminary set of
guidelines common in all lateral entry schemes to
date. This includes recognition of credits for
tertiary education of the lateral entry and
professional qualifications to match academic
qualifications for lateral entry into an academic
program. It was found that lateral entry into
programs is only for bachelor degrees and these
students are admitted in the third semester of the
given program and should complete the program
into which they are admitted, in three years or in
some cases five years. The number of seats for
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lateral admission is not fixed and these are being
made against the dropouts, seats remaining
vacant and students, who failed, debarred in the
first year of the programs and should not be
more than 10% of the approved strength of the
program for the batch. Hence, there is no blanket
guarantee as to number of students as such. The
students admitted under the lateral program are
allowed to change the program.

The basis of the calculation of the attendance
shall be from the date of commencement of the
classes prescribed by the University by its
academic calendar. In admission, the number of
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Fig. 2. Sieve analysis

Table 4. Normative criterion of admission

# Variable Admission criterion

1 Source of students Relevant discipline of the public sector

2 Age restriction Below 40 years

3 Minimum qualification SLQF/NVQF Accredited diploma in the relevant discipline

4 Minimum public service 5 years

5 Other qualifications Registered member/licensee

6 Degree considered Bachelor degree

7 Exemption 1% year/1* two semesters

8 Intake size 5 #s, subject to maximum of 10% of the regular intake
(university policy)

9 Requirement Aptitude test and viva

10 Post selection Orientation program and 5 years bond

seats should be notified as a matter of
transparency. Applications shall be invited by
post, email and online mode. Candidates should
be called for test-cum-interview session with the
weightage as Written 80% and Personal
interview 20%. The selected candidates should
be notified through a posting on the website of
the university and by mail. The selected may
have to go through a special induction course.
After selection and fulfillment of the admission
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formalities, students will be considered on a par
with the other regular university students.

Experts are of the firm view that lateral entry
schemes are an important source of admitting
students to the higher education system. They
are optimistic with the Sri Lankan Qualification
Framework which principally accepts lateral entry
schemes. Experts cited opinion on 10 key
aspects namely, educational opportunity to



pursue a degree level qualification, use of public
resources, impact on the recognition, admission
criterion, success factors, limit of intake,
inappropriateness  for  certain  disciplines,
studiousness and the level of enthusiasm given
to lateral entry schemes in the university sector.
Experts insist of an objective criterion of
admission in order to ensure transparency and
competitiveness and emphasized that education
is not negotiable.

While summing up the foregoing findings, Table
4 offers a normative criterion of admission.

7. CONCLUSION
DATIONS

AND RECOMMEN-

Opinion became the primary source of literature
in this research. Opinion from scholars was
closely examined to gauge the common views
held by them. When bypassing the traditional
route, however, care must be taken not to
adulterate the educational values such as
transparency, competitiveness and equity.
Hence, any lateral entry scheme has to follow a
coherent criterion such as compatibility via a
transparent mapping assignment, prior learning
credit assignment, test-cum-interview admission
and an orientation program once selected.
Hence, it is imperative to understand the fact that
lateral entry should not be a matter of negotiation
in universities operated by public money. These
findings imply the need for paradigm shift in
lateral entry schemes which should in fact be
intelligible enough to address the concerns
related to meritorious admission.

FURTHER RESEARCH

An empirical study can be conducted to evaluate
the perception of two student groups, namely
regular students and students laterally entered
using simple random sampling technique. Data
can be collected through a questionnaire and
analyzed by the use of mean and t-test and
check statistical significance.
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