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ABSTRACT

Aims: The study aims at investigating the effect of using role-playing on students’ achievement and
motivation in the English speaking skills of eighth Graders.

Methods: This study followed the quasi-experimental design and was applied to two groups
(experimental and control). Then the two experimental and control groups were divided into 4 sub-
groups "two experimental and two controls." The experimental group was received instruction by
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using (Role-play) method; while the other group received it by the ordinary method. The sample
consisted of 125 8" grade students in the governmental schools in Bethlehem District in the
academic year 2015/16. The researchers prepared a speaking achievement test and a
questionnaire. Content validity and reliability were established for all instruments. It was 0.9 for the
questionnaire and 0.8 for the test. The experiment lasted two months. A pre-test and post-test were
performed using the speaking skills’ achievement test, and the questionnaire was used to measure
the effect of using role-playing technique. The means and standard deviation, (2-way ANCOVA)
test was used in the study.

Results: The findings of the study showed that there were statistically significant differences in
students’ speaking skills achievement due to the interaction between teaching method and gender.
Moreover, there were statistically significant differences in students’ speaking skills achievement
due to the teaching method in favor of the experimental group. Also, there were statistically
significant differences in students’ speaking skills achievement due to gender in favor of the female
group. In addition, there were no statistically significant differences in students’ motivation towards
speaking skills due to method of instruction. But there were statistically significant differences in
students’ motivation towards speaking skills due to gender in favor of the female group.
Conclusion: Based on those findings, the researchers concluded that training programs should be
offered to train teachers on using the role-playing technique, students should be provided with
opportunities to practice using it, and more studies should be conducted on different variables and

subjects.

Keywords: Role-playing; speaking skills; motivation; achievement; Bethlehem.

1. INTRODUCTION
1.1 Background of the Study

Globalization and the expansion of economic
markets have encouraged a related increase in
the number of learners of English as a Foreign
Language (EFL) worldwide. English continues to
be the lingua franca in the vast majority of EFL
situations despite the growth in Asian
economies.

Hence, the most important thing one needs to
communicate with others is language, especially
in English which is an international language that
is used everywhere. [1:5] stated that researchers
like to «call English "the language of
communication." [1] added that it is considered to
be one of the most important languages in the
world for many reasons such as: English is the
most commonly spoken language in the world; it
is based on a simple alphabet, and it is fairly
quick and easy to learn compared to other
languages. English is the language of the media,
industry and the Internet; therefore everyone
should learn it.

Language in general, is the mean by which
results of human thoughts and actions are
passed on. [2] said that it is a system of rules by
which items are stored in the mind and
manipulated so as to form infinite sets of

combinations. Moreover, it is an arbitrary system
of vocal symbols used to communicate ideas
and to express feelings among the members of a
certain social community. Because English is an
international language, we need to teach it. We
need to know what we mean by "Communicative
Language Teaching" (CLT).

Hence, [3] stated that the 21% century skills’
learning calls for active participation, yet so many
educators are still consigned to sit politely in
rooms and conference theatres listening to
experts, some of whom may not have been in the
classroom for many years. Educators need time
and space to develop personal learning
communities that go beyond their staffroom to
help bring new ideas into their classroom. Most
of our learning spaces were designed in an era
with the dominant pedagogy was that students
need to sit in one place, ideally in front of board
soaking up knowledge, in order to learn.
Learning has changed and so, too, should the
design of our classrooms.

Consequently, in order to prepare our students to
succeed in the 21% century, we are challenged to
teach curriculum essentials in ways that are
coherent, relevant, and technologically current. It
is not simply a matter of transmitting information
and skills [4]. With so much available on the
Internet and elsewhere, we are challenged to
help students make sense of large quantities of
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information, to critically evaluate ideas,
assertions, analyze, solve problems, synthesize,
communicate their own conclusions and
recommendations. In addition, to help students
think critically and to solve problems effectively,
we need to promote their ability to work well with
others as they do so. These cognitive and social
processes depend on effective communication
skills, including oral, written, graphic, pictorial,
and digital communication. There is a need to
create  classrooms that offer students
opportunities to exercise their creativity and
imagination. As a result, teachers can use
modern  techniques from  communicative
approaches that will help students to be more
active in class.

Hence, using role-playing as a classroom activity
is one of the new techniques which have been
used in the 21% century due to the changes in
the educational system, and it helps to increase
the motivation of students. In addition, it is
considered to be one of the mostimportant
speaking activities. Speaking is one of the main
four skills in English namely: Listening, Speaking,
Reading and Writing. [5] stated that listening is a
receptive skill where we receive language rather
than produce it. When we are in a conversation,
we listen and respond appropriately, and
sometimes stop the conversation to ask the
speakers to repeat what they said, or clarify what
they have said; this is an active listening where
the listener has some control of what they
are listening to, and there are also times when
listening is more passive and we do not have to
respond. [6] added that role- play is considered
to be one of the speaking activities.

In such situations, pupils speak very little
English, and when they do so, much of what they
say will be in response to questions from the
teacher. Learning to speak English is more
effectively achieved by speaking than by listening
or reading. Learners, therefore, must have the
opportunity to express their feelings, attitudes
and ideas. Without training in the productive skill
of speaking, learners’ ability to communicate in
the spoken English will be meager, no matter
how much knowledge they assimilate of the rules
of pronunciation, grammar and sentence
formation that they assimilate. Moreover,
speaking involves putting together a combination
of sounds in a particular order to form words,
phrases and sentences.

This study aims to investigate the effect of using
the communicative method that emphasizes

using the structure or tense in a realistic situation
as much as possible. The teacher introduces
communication techniques in which the given
structure is used, such as role-playing. Because
of the importance of role-playing as a speaking
skill and according toits effect on students'
motivation and achievement; this studyis an
attempt to investigate the effect of using role-
playing on students’ motivation for and
achievement in the speaking skill of eighth grade
learners in the governmental schools of
Bethlehem District in Palestine.

1.2 Statement of the Problem

Learners face many problems in learning English
such as the inability to master the speaking skill,
which negatively affects learners’ achievement in
and motivation towards leaning a foreign
language. Learners cannot convey a simple
message in English because theylack the
confidence while speaking in English. There are
several reasons for this problem; some are
related to the learner, teacher, methods of
instruction, and the instructional material
might be a reason for this problem. So, it is
important to find a way to help teachers
and learners to overcome this problem.
Therefore, this study attempts to investigate the
effect of wusing role-playing on students’
achievement and motivation in the speaking
skill of English of eighth grader learners in
the governmental schools of Bethlehem
District. The study is conducted to help overcome
or find a solution to the problem mentioned
above.

1.3 Purpose of the Study

The purpose of the study is to investigate
the effect of role play on students’ achievement
and motivation in the English speaking skill for
eighth graders in government schools in
Bethlehem district. Further, the study aims to
determine how the methods of teaching interact
with gender of the learner in determining
students’ achievement and motivation in English
speaking.

1.4 Questions of the Study
The study tries to answer the following questions:
1. Is there an effect of using “role-playing” on

8" graders’ achievement in the speaking
skills of the English language?
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2. Does this effect differ due to the teaching
method, gender and interaction between
them?

3. Is there an effect of using “Role-playing”
on 8" graders’ motivation in the speaking
skills of the English language?

4. Does this effect differ due to the teaching
method, gender and interaction between
them?

1.5 Hypotheses of the Study

This study aims at testing the following null
hypotheses:

1. There are no statistically differences at (a <
0.05) in the mean scores of 8" graders’
achievement in the speaking skills of the
English language due to the teaching
method, gender and interaction between
them.

2. There are no statistically differences at (a <
0.05) in the mean scores of 8" graders’
motivation in the speaking skills of the
English language due to the teaching
method, gender and interaction between
them.

1.6 Significance of the Study

Curriculum planners may benefit from this study
to cope withthe curriculum changesto meet
the different and changing learning styles of the
students; they may revise the curriculum to make
sure it contains the role-play technique. Lots of
methods and strategies have been applied to
EFL classrooms; the majority seemed to
emphasize the role of teachers rather than the
role of learners. Hence, learners will benefit from
this study and learn how to become active
learners in the classroom, instead of being
passive learners who sit on desks and receive
information delivered to them by their instructors.

1.7 Limitations of the Study
This study is limited to the following:

Firstly, eighth grade students in the
governmental schools of Bethlehem District in
Palestine. Secondly, the study will be limited to
two teachers, one (1) male, one (1) female, who
received training on how to teach using role play
Lastly, this study is restricted to the use is role-
play in teaching speaking.

2. LITERATURE REVIEW & RELATED
STUDIES

2.1 Literature Review

2.1.1 Speaking skills

Several language experts have attempted to
categorize the functions of speaking in human
interaction. According to [7], the ability to speak
in a natural way is required in order to create
good communication. That is why sometimes
some students avoid this kind of situation
because they often lose words and feel difficulty
in presenting a good image of themselves.
Therefore, language instructors should provide
learners with opportunities for meaningful
communicative behavior about relevant topics by
using learner- learner interaction as the key to
teaching language for communication. Since
"communication  derives  essentially  from
interaction" [8:43].Consequently, the giving and
taking exchanges of information will enable them
to create discourse that conveys their intentions
in real- life communication.

This type of speaking refers to situations where
the focus is on what is said or done. [9]
distinguishes talk as transaction into two different
types. One is a situation where the focus is on
giving and receiving information and where the
participations focus primarily on what is said or
achieved. The second type is transactions which
focus on obtaining goods or services, such as
checking into a hotel. In this type of spoken
language, students and teachers usually focus
on meanings. So it is very important for students
to obtain those two kinds of talks to master the
speaking ability, as [10] suggests that, students
need to become patent at both “message-
oriented” or transactional language and
interactional language, for maintaining social
relationships.

Talk as performance refers to public speaking. It
is the talk which transmits information before an
audience such as morning talk, public
announcements, and speeches. Talk as
performance tends to be in the form of
monologue rather than dialogue such as giving a
class report about a school trip, conducting a
class debate, and giving a lecture. So, "talk as
performance needs to be prepared in the form of
a written text” [11:6]. Consequently, it is very
important when teachers teach English to take
care in applying these functions.
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[12] points that learners are often hesitant to
speak because they are afraid of pronouncing
the words incorrectly or feel really shy about
talking in front of other students. Sari also states
that many students who had enough knowledge
about English grammar had the difficulty to
speak because they were not used to speak or
had less confidence.

According to [13], speaking is one of the
elements of communication happened in a formal
environment between teacher and students. In
this regard, [14] stated that Oral communication
is a process or an activity which places equal
emphasis on speaking and listening and
recognizes their independence. As a process,
oracy assumes a dual role and reminds children
that communication is a two-way affair. As

communication derives  essentially  from
interaction, it is recommended to activate
educational drama sessions to promote

communication.

Teachers perceive control as keeping order. It is
control over the behavior of children to avoid
losing order. [15] investigates the role of control
in the classroom; he concluded that it happens in
authoritarian and oppressive learning settings
where everything is in the hands of the teacher.
Such control over language is also seen as a
control over the minds of the learners, as they
have to unquestionably accept the teacher's
instructions. Such a control limits the
opportunities of interaction.

Teaching the speaking skill is necessary for
learners to acquire English as a second or
foreign context. EFL teachers should create a
classroom environment where learners have real
life communication, authentic activities, and
meaningful tasks that encourage oral language
practice. So learners should feel that English
must meet their needs [13].

The second category forms a group of
“communicative activities”, which [16] adds,
divides into two further categories: “functional
activities”, and “social interaction activities”. The
aim of the functional communication activities is
to practice students’ ability to get meaning across
as effectively as possible. Little wood includes
here activities based on sharing information
with restricted and unrestricted cooperation
(identifying pictures, discovering sequences,
locations, missing information, “secrets”,
differences, etc.), sharing and processing
information (reconstructing story sequences,

pooling information to solve a problem, etc.), or
processing information (for example, groups
must decide what they will take for a trip). On the
other hand, social interaction activities, in
addition to overcoming an information gap or
solving a problem, extend the social meanings of
the language through, for example, simulation
and role-play activities, discussions or
conversations thus developing also social
acceptability in the language use [16].

When classifying activities focusing on the
development of speaking skills, [17] besides
taking into consideration organizational forms to
be involved in the activities and their focus either
on accuracy or fluency of the language, also
considers their teacher or learner centeredness.

2.1.2 The notion of teaching speaking

Therefore, some researchers and experts have
tried to assign the notion of teaching speaking
like [18] who has clarified it as to teach English
language learners to produce the English speech
sounds and sound patterns. Use words and
sentence stress, intonation patterns and the
rhythm of the second language; select
appropriate words and sentences according to
the proper social settings, situation and subject
matter; organize their thoughts in a meaningful
and logical sequence. Use language as a means
of expressing values and judgments, and use the
language quickly and confidently. Teaching
speaking, in the researchers’ opinion, is the way
for students to express their emotions,
communicative needs, interact with other
persons in any situation, and influence others.
For this reason, in teaching speaking skills it is
necessary to have clear understanding involved
in speech, and also encourage the potential of
the learners to develop their speaking skills
naturally. Overall, teaching the speaking skills
emphasizes the activities that make students
active and creative.

2.1.2.1 Pair work and group work

Learners need to be put into groups or pairs so
that they can practice more speaking. If learners
only speak to the teacher, their opportunity for
practice is limited. If it takes a long time to get
your learners into groups in every lesson, the
teacher can divide the learners up into a set of
groups at the beginning of the year. This means
that learners always use the same group and do
not have to spend time deciding whom to form
group with. One can change these grouping
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every few months if he wants learners to practice
working with different people.

2.1.2.2 Pair work

To begin with, [17] divides pair work into three
kinds: “open pairs”, “fixed pairs”, and “flexible
pairs”. During “open” pair work, learners talk to
one another across the class under the teacher’s
control. While working in “fixed pairs”, learners
work with the same partner in order to complete
a task (for example, dialogue). Finally, working in
“flexible” pairs presupposes that learners keep
changing their partners (for example:
interviewing other classmates).

[19:224] claimed that “pair work increases the
amount of learners’ practice, encourages co-
operation, which is important for the atmosphere
of the class and for the motivation it gives to
learning with others, and enables learners to help
each other to use and learn the language. In
addition, the teacher is able to act as an
assessor, prompter or resource." as [19]
believes. The problem is in concerning noise and
indiscipline during pair work and depends,
according to [19], on the task set by the teacher
and teacher’s attitude during the activity.

According to the movement of learners during a
group activity, [19] and [20] distinguish between
flexible and fixed groups. While working in
flexible groups, [20] suggests that students start
in set groups, and as an activity progresses the
groups split up and reform; or they join together
until the class is fully reformed. In addition, it is
wise, according to Ur, to settle fixed groups or at
least semi-permanent groups to avoid problems
every time the groups are about to form, for that
reason, [20:7] suggested that "the physical
reorganization can be done very simply by
getting some students to turn face to those
behind them if they are normally in rows. This
may need a little modification...but once the
students are settled into fixed groups, they will
assume them quickly and with little fuss each
time."

[20:7] agreed that group work provides some
learners with confidence and courage: "students,
who are shy of saying something in front of the
whole class, or to the teacher, often find it much
easier to express themselves in front of a small
group of their peers". Another point expressed by
methodologists concerns the amount of learners’
participation and mutual co-operation among
learners during activities carried out in groups.

2.1.3 Role-play technique

[21] stated that teachers use the term “role-play”
to refer to a number of different activities, ranging
from simple dialogues promoted by specific
information on role cards, to more complex
simulations which pass through a number of
stages. A number of advantages have been
claimed for role-play as a fluency activity if it is
performed in pairs or groups rather than one
group acting in front of the class. It encourages
participation of a large number of students. If it is
based on real life situations, both transactional
and interpersonal, it is useful rehearsal for these.
Some students find role -play easier than free
discussion because they do not have to face the
cognitive challenge of finding original and
intelligent things to contribute. Some students
enjoy the opportunity to act and to assume other
personae. A role-play which has a clear goal
gives a purpose and a direction to the
discussion. It is interesting when role-play
involves both competitive and co-operative
elements. Moreover, as students take on variety
of roles during a program of role-plays, they will
practice language which varies according to the
setting, the formality of the situation, and the
function required for the particular role.

[21] added that, however, the success of role-
play depends on overcoming some of its
limitations. Perhaps the main limitation is to do
with asking students to take on roles, and
whether or not they are able to empathize with
the role they choose or are given. And this may
well depend on the degree of distance between
the reality of the student’s own roles in life and
“fantasy” of the role imposed. Functional roles do
not present a great problem as all speakers need
to apologize or offer help. However, professional
roles may begin to present difficulty as many
role-plays involving transactional language
assign one students of a part role. The problem
is exacerbated when roles require students to
change their status, personality, or even gender.
Ultimately it will depend on the willingness and
motivation of students to change persona.

[4] stated that, in common they are concerned
with revealing systems and interaction and
analogues which focus on some simplified
aspects of behavior, cutting out the complexity
but engaging emotions as well as the power of
thinking. Also this is proved by [22] when he
stated that many games include the element of
role play. Players are given the name and some
characteristics of a fictive character. However,
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these are not role-plays in the true sense, as the
role play element is always subordinate to the
game for the purposes of language use. The
outcome of a game is “closed once cards
distributed, it develops in a certain predetermined
way, while role play’s outcome is open-ended
and may develop in any number of ways” [22:5].

As has been said, Role-playing is considered to
be a technique of cooperative method in
learning. Cooperative learning was first
conducted by [23] who reviewed 122 studies on
cooperative learning. Research findings indicated
that achievement will be higher when learning
situations are structured cooperatively rather
than competitively or individualistically. According
to students’ attitudes towards cooperative
learning, many researchers indicated that
cooperative learning experience  promotes
greater competencies in critical thinking, more
positive attitudes toward the subject areas
studied, greater psychological health and greater
perception of the grading system as being fair
[24].

Role-play and games are concerned with
revealing systems and interactions and
analogues which focus on some simplified
aspects of behavior, cutting out the complexity
but engaging emotions as well as the power of
thinking. Also this is proved by [22] when he
stated that “Many games include the element of
role-play. Players are given the name and some
characteristics of a fictive character. However,
these techniques are not role-plays in the true
sense, as the role play element is always
subordinate to the game for the purposes of
language use. The outcome of a game is
“closed”; while role play’'s outcome is open-
ended and may develop in any number of ways.
Role-play, on the other hand, can be quite simple
and brief technique to organize. It is also highly
flexible, leaving more scope for the exercise of
individual variation, initiative and imagination.

2.1.4 Motivation

Intelligence is not the only determinant of
academic achievement. High motivation and
engagement in learning have consistently been
linked to reduced dropout rates and increased
levels of students’ success. Development of
academic intrinsic motivation in young children is
an important goal for educators because of its
inherent importance for future motivation, as well
as for children’s effective school functioning
[25].

In any school setting, whether it be elementary,
secondary, or higher education, a student’s
motivation for learning is generally regarded as
one of the most critical determinants, if not the
premier determinant, of the success and quality
of any learning outcome [26]. Examining the
construct of intrinsic motivation in young
elementary school children is significant and
important, because academic intrinsic motivation
in the early elementary years may have profound
implications for initial and future school success
[25]. Students who are more intrinsically than
extrinsically motivated fare better and students
who are not motivated to engage in learning are
unlikely to succeed. Higher academic standards
make it even more important to motivate even
the disengaged and discouraged learners [27].

[28] stated that motivation is important in the
teaching learning process for two reasons: (a) It
becomes the main preoccupation of effective
teachers who want their students to become
interested in certain kinesthetic, intellectual and
aesthetic activities and show corresponding
demonstrable behavior, after formal teaching has
ended - that is, it emphasizes the development
of students’ cognitive, effective and psychomotor
domains which constitute the core purpose of
teaching; (b) It serves as a medium used by
results-oriented teachers to get their students to
acquire the requisite knowledge, understanding
or skills in the teaching-learning process.

2.1.5 Achievement

[29] mentioned that students' achievement has
become a hot topic in education today, especially
with increased accountability for classroom
teachers. The ultimate goal for any teacher is to
improve the level of ability and prepare students
for adulthood. Defining student's achievement
and factors that impact progress is critical to
becoming a successful teacher.

[29] said that student's achievement measures
the amount of academic content a student learns
in a determined amount of time. Each grade level
has learning goals or instructional standards that
educators are required to teach. Standards are
similar to a 'to-do' list that a teacher can use to
guide his/her instruction. Student achievement
will increase when quality instruction is used to
teach instructional standards. He added that
Factors that Impact Student's achievement,
There are many variables that can impact
successful a student's achievement, but the most
critical are classroom instruction and learning
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disabilities. It is important to remember that all
students do not learn the same way or at the
same rate. Students are like leaves on a tree;
there are no two exact same leaves. Just as a
leaf comes in unique colors, shapes and sizes,
each student has their own a unique learning
style. The instructor must use a variety of
teaching methods and wunderstand the
background and individual needs of each
student. Furthermore, classroom instruction is
the most important factor that impacts student
achievement. As a teacher, one influences the
quality of instruction, set expectations for
learning, and measure the level of
understanding. For example, when a standard is
not presented in a way that students can
understand or in a way that is boring, it can be
very difficult for a student to meet the required
level of achievement.

A good teacher will use strategies, such as
discussion among students, videos or stories, to
gain students' attention and to support the
learning process. He/she should constantly be
thinking of ways to make learning fun and
appropriate. For example, in looking at our to-do
list the learner may pre-pay for his/her cleaning
to get a discount or join a friend to make the
study session more interesting. Likewise,
students' achievement involves well-thought out
strategies to improve the quality of learning!
A learning disability is a condition that causes a
student to learn at a slower pace than students of
the same age or grade level. A learning disability
can make understanding of some standards
more difficult, but it does not mean a student with
this condition cannot achieve academically. It is
important to remember that when it comes to
student achievement; all students can learn!

2.2 Related Studies

2.2.1 Studies related to Role-play

[30] carried out a study to investigate the
effectiveness of cooperative learning in English
language classrooms to enhance Yemeni
students’ speaking skills and attitudes. A quasi-
experimental interrupted time series design was
used with sixty undergraduates enrolled in the
foundation English program at Hadramout
University. The data of the study were gathered
at multiple points of time before and after the end
of the experiment to determine the effectiveness
of cooperative learning on the sample’s speaking
skills and attitudes. In practical terms, the
sample’s speaking skills were first examined

through an English oral test; prior to and after
some cooperative learning instructional activities
were provided. Next, a five-Likert scale
questionnaire was administered to the sample
before and at the end of the course to identify
students’ attitudes towards the wuse of
cooperative learning in English classes. The data
were analyzed using basic and inferential
statistical methods including mean scores,
standard deviations, paired sample t-test, and
effect size. The findings showed a remarkable
development in the students’ speaking skills and
attitudes after the introduction of cooperative
learning techniques. In light of the findings, the
researchers recommend that teachers should
benefit from applying CL in English classes,
which may in turn develop students’ speaking
skills and change attitudes.

[31] focused on exploring the effects of these
interactive techniques on students’ learning
experiences and used them as tools to build their
confidence and increase motivation in the
process of learning grammar. He reflected on
their experiences and feelings while they played
with and acted upon the grammar categories
taught to them. The study was conducted using a

classical content analysis approach. The
participants were videotaped during the
interviews. Classroom observations and after-
class discussions were conducted and

documents were reviewed to collect data. This
research study was necessary to contribute to
knowledge that might help learners and
practitioners English as a Second Language
(ESL). The main concept that emerged from the
interview data based on participants’ descriptions
and insights was that role-play and simulations
have essential meanings for second language
learners in the process of studying grammar.
These interactive techniques increased learners’
motivation, confidence, and use of language
structures in meaningful contexts. The themes
were important to understanding the participants’
perceptions of being comfortable in the target
language environment and not fearing grammar,
which contributes to student achievement. The
study contains recommendations and practical
suggestions to the ESL community in reflecting
on an alternative approach to grammar
instruction and making the process of teaching
and learning grammar a more meaningful and
enjoyable experience.

[32] conducted a study where the sample was
selected in a purposed way from Al Arroub Boys
Basic School and Al Arroub Girls Basic School. It
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consisted of 123 male and female students
distributed on four sections. The researchers
taught the two experimental groups by using
role-playing, while the two controlled groups
were taught by using the traditional way. In order
to achieve the main aim of the study, the
researchers prepared an achievement test. The
researchers assured the validity and reliability of
the test. The four groups were given an
achievement test so as to measure the effect of
teaching method on second grade students’
achievement in Arabic Language. One of the
results of the study is that there were statistically
significant differences between second grade
students achievement in Arabic Language due to
the method of the teaching, in favor of the
experimental group. And one of the
recommendations in the light of the results is that
the researchers recommended using role-playing
in teaching Arabic Language in our schools.

2.2.2 Studies related to speaking skills

[33] published a paper that focuses on the
improvement of oral communication skills
(OCSs) of Pakistan's Public school's Grade-6
students who have a lack of opportunities and
are seldom exposed to the English language
generally and OCSs particularly. Since more
importance is given to reading and writing skills
of English in which results overlook the
importance of OCSs and due to which students
are found to be silent, shy or have a profound
fear of being wrong. It further highlights self
developed strategies of students in improving
accuracy and fluency in which the National
Curriculum for English Language (NCEL) was
taken as a guiding tool and action planner
through which systematic lessons were delivered
in classrooms. Findings of Pre and post
intervention phases of four participants revealed
that children's OCSs had shown a marked
improvement by giving opportunities to practice
oral languages, providing conducive learning
environment and using new teaching strategies.
This study also claims that code switching, peer
and self error correction, short pauses and
speech fillers are inevitable to improve speaking
skills in the process of second language learning.
It shows new ways in order to improve students'
speaking skills and has implications for second
language learners and teachers.

[34] attempted to show that classroom interaction
can be the best pedagogical strategy to develop
not only the learners speaking skill, but also to
foster their capacity to generate new language.

This study is based on two questionnaires
administrated to both the third year License,
Master, Doctorate (LMD) students and teachers
of Oral Expression to get information about the
impact of classroom interaction on developing
the learners" speaking skill. The analysis of the
questionnaire showed that both learners and
teachers consider classroom interaction as an
important pedagogical strategy in enhancing the
skill of speaking.

2.2.3 Studies related to achievement

[35] conducted a study which follows a recent
line of research and examines the impact of
different teaching practices on student test
scores in the United States. It does so against
the background of a series of proposed teaching
reforms which call for an increase in the use of
“modern” teaching practices at the cost of more
“traditional” ones, thus implicitly assuming that
the former are better at raising student
achievement. Using student survey data from the
2007 wave of the trends in international
mathematics and science study and an
estimation strategy which allows him to control
for the subject invariant part of unobserved
student ability. The researcher finds evidence
which points in the opposite direction. While he
traditional-teaching measure has a substantial
positive effect on student achievement, the
estimated impact of my modern teaching
measure is much smaller and statistically
insignificant. This result is robust to a series of
robustness checks.

[36] examines close teacher-student relations,
classroom characteristics, and interaction effects
on student academic grades and standardizes
achievement scores. Classroom characteristics
including teacher instructional practices, class
mean teacher-student relationships, and a
classroom index of academic risk are evaluated
for their influence on student achievement.
The  participants are 24,328  students
(kindergarten through fifth grade) nested within
946 classrooms from 45 public schools in
Virginia. Multilevel analysis tests the student-
and classroom-level associations separately
for each grade level. Results indicate that
close teacher-student relations and teacher
self-reported use of good instructional
practices predicts positive student academic
achievement. Interaction results indicate that
the association between close teacher-
student relations and student achievement is
slightly stronger in classrooms with more



Al-Abed et al.; BJESBS, 18(3): 1-25, 2016; Article no.BJESBS.28782

academic to the models

examined.

risk, according

2.2.4 Studies related to motivation

[37] investigated the relationships between
motivation and speaking strategy factors of
Bangladeshi university students to learn oral
communication in  English. 355 university
students participated in the study. To measure
students’ degree of motivation, a modified
version of questionnaire used by [38] was
administered. Participants reported their strategy
use on a modified version of SILL (7.0) (Oxford,
1990). Exploratory factor analysis was used to
identify the motivation factors and speaking
strategy factors. Seven motivation factors were
extracted: (a) Positive attitude, (b) L2
(second/foreign language) speaking anxiety, (c)
Determination to learn, (d) Instrumentality, (e)
Intrinsic motivation, (f) Social appeal, (g)
Immigration tendency; and five speaking strategy
factors were extracted: (a) Sharing strategies, (b)
Coping strategies, (c) Active processing
strategies, (d) Memory strategies, (e) Involving
strategies. To examine the relationships between
motivation factors and speaking strategy factors,
Pearson Correlations were performed. According
to the correlation results, motivation factors c, d,
e, and a (mentioned above) had positive
correlations, and motivation factor b had negative
correlations with many speaking strategy factors.

[39] carried out a study to examine the
relationship between classroom motivation and
academic achievement in first and third graders.
The subjects included 122 first grade children
and 129 third grade children from a mid-sized,
southern city. The total sample was comprised of
251 children, 59% non-white and 57% female.
The findings from the current study were
consistent with the literature reviewed in that
higher levels of mastery motivation and judgment
motivation were found to be related to higher
grades in third graders. It is important to note,
however, that only higher levels of mastery
motivation, not judgment motivation, were found
to be related to higher grades in first graders.

As has been seen above, the researchers find
that there is good number of studies which dealt
with each variable alone, while what makes this
study is special is the connection between these
variables. From the previous review of the
related literature the researchers in surveying the
related literature faced several problems; one of
these problems is that there is limited studies
which connect between the variables which the
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researchers talk about in the study. On the other
hand, this is good to the researchers to do this
study. By carrying this study the researchers
hope to enrich the empirical studies in this field of
English teaching and evaluation. The technique
of using role-playing already exists in teaching-
learning process, but as the researchers notice,
there are a small number of studies which talk
about it.

As a result, role-playing activity is a good
technique to solve this problem, so the
researchers try to make this connection between
these variable to have the opportunity to see the
effect of using this technique on students'
achievement and motivation on speaking skills of
English.

3. RESEARCH METHODOLOGY AND
DESIGN

3.1 Methods

This study followed the quasi-experimental
design and was applied to two groups
(experimental and control). Then the two
experimental and control groups were divided
into 4 sub-groups "two experimental and two
controls." The experimental group was taught by
using (Role-play) method; while the other group
received by the ordinary/traditional method.

3.2 Population and Sample

The population of this study comprised of all
Eighth  Graders  (male\female) in the
governmental Schools at Bethlehem District in
the first semester in the academic year 2015-
2016. The whole population was 3509 students
documented according to the [40] records. They
were about 1744 females and 1765 males.

The subjects of the study were taken from two
schools for both males and females which are
located close to the researchers’ residences and
are approachable by them. Students were
distributed between four sections. Those
students formed two main groups (male 58,
female 68) as shown in table number (3.1), their
ages ranged from 13-14 years. The sample of
the study consists of (126) grade eight students
who formed the two main groups (male, female),
which were divided into four groups chosen by
using simple random sampling. All participants
were non-native speakers of English. They have
been learning English for 8 years, and have
the same socio-economic environment. Each
group was assigned to one experimental and
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one control group by using simple random
sampling.

The following table shows how the respondents
were distributed

Table 3.1. Distribution of the respondents
between groups

Group Experimental Control Total
Male 29 28 57
Female 30 38 68
Sum 59 66 125

3.3 Design and Variables of the Study

Subjects in this study were pre-tested using a
speaking test to determine their level of speaking
and to control the effect of their previous
knowledge. Then they were post-tested using the
same instrument, 4 weeks later. The sample
received the same instructions before they sat for
the post-test. In this design the independent
variable is the method of instruction which had
two levels:

1-Methods

a- Role-playing technique.

b- Ordinary method (lecture and
demonstration).
2-Gender
a- Male.
b- Female.
c- Interaction between the method of

teaching and gender.

On the other hand, the dependent variable was
the speaking skills' achievement and students’
motivation towards speaking skills which were
measured by the subjects' performance on the
pre-posttest.

EG.R o1 02

CG.R O1 02

EG: Experimental group R: random treatment
CG. control group X: treatment

O1: pre-test O2: post test

X

3.4 Instruments of the Study

This study used the following tools:

1- Pre-Post tests which consisted of speaking

activities according to the measures.
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2- A questionnaire used to measure students'
motivation.

3.4.1 Validity of the instruments

To test the validity of the test and questionnaire,
they were displayed to several juries of
supervisors and expert teachers at schools and
university professors in the field. And to ensure
the validity of the test’s content, it was presented
to a group of arbitrators with competence and
experience who gave their opinions on the
activities in order to ensure the validity and
suitability of the instruments.

3.4.2 Reliability of the instruments

To check the reliability of the test, test re-test
were applied as a pilot study on 8" grade
students on two weeks. From the population but
out of the sample, Eighth grade students from
“Beit-Fajjar Secondary School for Girls” were
used to assure an understanding of words,
instruction, and time appropriateness and to
check reliability. Cronbach's alpha reached 0.82.,
and the Pearson correlation reached 0.8.

Pearson correlation co-efficient was used to
reveal the relationship between the use of role-
playing and students’ development in speaking.
Test re-test was also applied on the pilot study to
check reliability within two weeks. A pilot study
on eighth grade learners from the population but
out of the sample from “Beit —Fajjar Secondary
School for Girls,” used to assure understanding
of words, instructions, and time appropriateness
and to check reliability. After an interval of two
weeks, the same questionnaire was reapplied on
the same students; Cronbach's Alpha formula
was applied to the data from the pilot study
mentioned above. The value of Alpha reached
(0.9), which is considered quite high [41]. Thus,
the test was found statistically reliable.

3.5 Statistical Analysis

In the process of analyzing data, the Statistical
Packages for Social Sciences (SPSS) program
means & standard deviations were obtained, as
well as Pearson Correlation Coefficient &
Cronbach Alpha, Analysis of Co-variance "Two-
way ANCOVA" to test the hypotheses of the
study.

4. RESULTS OF THE STUDY

This study aimed at investigate the effect of
using role-playing on students’ achievement and
motivation in the speaking skills of English
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language of eighth graders in the governmental
schools in Bethlehem District. Therefore, it
investigated the effect of the proposed way of
teaching (role-playing) and the ordinary way of
teaching. The findings of the study are presented
in this section according to the research
questions.

4.1 Results Related to the First and
Second Questions

Is there an effect of using “role-playing” on 8"
graders’ achievement in the speaking skills of the
English language?

Does this effect differ due to the teaching
method, gender and interaction between them?

There are no statistically differences at (a < 0.05)
in the mean scores of 8th graders’ achievement
in the speaking skills of the English language due
to the teaching method, gender and interaction
between them.

To answer the first question, the mean scores
and standard deviations were calculated for the
learners’ score in the groups (2 experimental
groups- 2 control groups) as shown in Tables
4.1,4.2,and 4.3.

According to the previous Table, the researchers
noticed that the mean scores in the pre-test for
the male experimental group is 12.00 and the
standard deviation scores is 1.13 while the mean
score in the pre-test for the male control group is
10.36 and the standard deviation is 1.31.
However, the mean score of the male
experimental group in the post-test is 14.21 and
the standard deviation is 1.20 and the score of
the male control group in the post-test is 11.18
and the standard deviation is 1.67. Moreover, the
mean scores in the pre-test for the female
experimental group is 12.60 and the standard
deviation scores is 1.52 while the mean score in
the pre-test for the female control group is 10.82
and the standard deviation is 0.76. However, the
mean score of the female experimental group in
the post-test is 16.20 and the standard deviation
is 1.18 and the score of the female control group
in the posttest is 12.05 and the standard
deviation is 1.11. According to the previous
results, the researchers conclude that the
experimental group’s mean scores in both
groups (male and female) has increased during
the application of the study which means that
there was an effect of using role-playing
technigue on students' achievement, their
performance which has improved during the
application of the study.

Table 4.1. Mean scores and standard deviations of groups

Number Pre-test Post-test
Group Gender Mean Standard deviation Mean Standard deviation
Control Male 28 10.36 1.31 11.18 1.67
Female 38 10.82 0.76 12.05 1.1
Total 66 10.62 1.04 11.68 143
Experimental Male 29 12.00 1.13 14.21 1.20
Female 30 1260 1.52 16.20 1.18
Total 59 12.31  1.36 1522 1.55
Total Male 57 1119 1.46 1272 210
Female 68 11.60 1.45 13.88 2.63
Total 125 1142 147 13.35 2.31

Table 4.2. Results of the two ways ANCOVA test due to the interaction between method and
gender on students’ achievement

Source Sum of squares Df Mean square  F Sig
Pre (Covariate) 133.04 1 133.04 226.40 0.000
Method 87.05 1 87.05 148.14 0.000
Gender 27.43 1 27.43 46.68 0.000
Gender*method 7.61 1 7.61 12.95 0.000
Error 70.51 120 0.58

Total 22949.000 125
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The results of ANCOVA in Table 4.2 shows that
F value for the differences between learners’
mean scores for the two groups (male, female)
groups in the achievement test was (46.68) and
the significant level equal (0.000) this value is
less than the significant value (a < 0.05), so there
is significant differences between learners in the
two groups (male, female) group. In addition, the
Table shows that F value for the differences
between learners’ mean scores for the two
groups (experimental, control) groups in the
achievement test was (148.14) and the
significant level equal (0.000), this value is less
than the significant value (a < 0.05), so there are
significant differences between learners in the
two groups (Experimental, Control). Moreover, it
shows that F value for the interaction between
the group and gender was (12.95) and the
significant level was (0.000), and this value is
less than the significant level (a < 0.05), so there
are significant differences due to the interaction
between group and gender.

According to these results, the researchers
noticed that there are significant differences
between learners due to method of instruction
and gender, and to identify the source of these
differences, Table 4.3 shows the differences
between mean and standard deviation with
regard to group (experimental and control).

Table 4.3. Adjusted means and standard
errors of the post test scores by groups

Group Mean Standard
deviation errors

Control 1 12.34 0.10

Experimental 2 1442 0.11

Data shows in Table 4.3 that the adjusted mean
for the experimental group (14.42) and that is
more than the control group means which was
(12.34) so, the difference between the two
groups is in favor of the experimental group.

Table 4.4 shows the adjusted means and
standard errors of the post test scores by gender.
For the male group, it was (12.90) and that is
less than the female group means which was
(13.86) so, the difference between the two
groups is in favor of the female group

Table 4.4. Adjusted means and standard
errors of the post test scores by gender

Group Mean Standard deviation errors
Male 1290 0.10
Female 13.86 0.09
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Table 4.5 shows the adjusted means and
standard errors of the post test scores by the
interaction between method and gender. The
adjusted mean for the interaction between
gender and method toward students’
achievement is in favor of the experimental group
in general, and in favor of female experimental
group specially.

Table 4.5. Adjusted means and standard
errors of the post test scores by the
interaction between method and gender

Method Gender Mean Standard
deviation
errors

Control Male 12.11 0.15

Female 12.58 0.12

Experimental Male 13.69 0.14

Female 15.15 0.15
4.2 Results Related to the Third and

Fourth Questions

Is there an effect of using “Role-playing” on g"
graders’ motivation in the speaking skills of the
English language?

Does this effect differ due to the teaching
method, gender and interaction between them?

There are no statistically differences at (a < 0.05)
in the mean scores of 8th graders’ motivation in
the speaking skills of the English language due
to the teaching method, gender and interaction
between them.

To answer this question, the mean scores and
standard deviations were calculated for the
learners’ score in the groups (experimental
groups, control groups) as shown in Tables 4.6,
4.7,4.8,4.9 and 4.10.

According to the Table 4.5, the researchers
notice that the mean scores in the pre-test for the
male experimental group is 114.52 and the
standard deviation scores is 15.64 while the
mean scores in the pre- test for the male control
group is 98.00 and the standard deviation
scores is 15.11. However, the mean scores for
the male experimental group in the post test is
114.93 and the standard deviation scores is
16.21, while the mean scores in the post test for
the male control group is 107.31 and the
standard deviation is 16.07. Moreover, the mean
scores in the pre-test for the female experimental
group is 119.77 and the standard deviation is
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13.23, and the mean scores for the female
control group in the pre-test 114.95 and the
standard deviation is 12.23. In addition, the mean
scores for the female experimental group in the
post test is 131.60 and the standard deviation is
10.72, and the mean scores for the female
control group in the post test is 121.26 and the
standard deviation is 11.41.

According to the previous Table 4.5, the
researchers conclude that the mean score for the
experimental group (female) has increased more
than (male) during the application of the study
which means that there was an effect of using
role-playing technique on students' motivation.

Table 4.7 shows the results of two way ANCOVA
test due to the interaction between method and
gender on students’ motivation. They show that
the F value for the differences between learners’
mean scores for the two groups (male, female)
groups in the achievement test was (18.53) and
the significant level equal (0.000) this value is
less than the significant value (a< 0.05), so there
is a significant differences between learners in
the two groups (male, female) group. In addition,
the table shows that F value for the differences
between learners’ mean scores for the two
groups (experimental, control) groups in the
achievement test was (2.68) and the significant

level equal (0.104), this value is more than the
significant value (a< 0.05), so there's no
significant differences between learners in the
two groups (Experimental, Control). Moreover,
shows that F value for the interaction between
the group and gender was (3.77) and the
significant level was (0.054), and this value is
more than the significant level (a < 0.05), so
there are significant differences due to the
interaction between group and gender.

According to these results, the researchers
notice that there are no significant differences
between learners in the two groups with regard
to method. Moreover, there is a significance
differences between learners in two groups refer
to gender (male, female) and to identify the
source of these differences Table 4.8 between
the adjusted mean score for the post test
according to group. In addition, to identify the
source of differences Table 4.7 between the
adjusted mean score for the post test according
to gender.

Data shows in the Table 4.8 that the adjusted
mean for the experimental group (61.01) and
that is more than the control group means
which was (58.46) so, the differences between
the two groups are in favor of the experimental

group.

Table 4.6. Mean scores and standard deviation of groups

Method Gender Number Pre-test Post-test
Mean Standard deviation Mean Standard deviation
Control Male 28 98.00 15.11 107.21 16.07
Female 38 114.95 12.23 121.26 11.41
Total 66 107.76 15.85 115.30 15.18
Experimental Male 29 11452 15.64 114.93 16.21
Female 30 119.77 13.23 131.60 10.72
Total 59 117.19 14.58 123.41 15.96
Total Male 57 106.40 17.37 111.14 16.46
Female 68 117.07 12.81 125.82 12.18
Total 125 112.21 15.92 119.13 16.01

Table 4.7. Results of two way ANCOVA test due to the interaction between method and gender
on students’ motivation

Source Sum of squares Df Mean square F Sig
Pre (Covariate) 5837.35 1 5837.35 42.06 0.000
Method 372.31 1 372.31 2.68 0.104
Gender 2572.16 1 2572.16 18.53 0.000
Gender*method 524.33 1 524.33 3.77 0.054
Error 16653.78 120 138.78

Total 1805751.00 125
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Table 4.8. Adjusted means and standard
errors of the post test scores by groups

Group Mean Standard
deviation errors

Control 1 58.46 0.78

Experimental 2 61.01 0.82

Table 4.9 shows the adjusted means and
standard errors of the post test by gender. The
adjusted mean for the female group was (123.87)
and that is more than the male group means
which was (114.02) so, the differences between
the two groups are in favor of the female group.

Table 4.9. Adjusted means and standard
errors of the post test by gender

Gender Mean Standard
deviation
errors

Motivation Male 114.02 1.62

Female 123.87 1.49

Table 4.10 shows the results related the

interaction between groups and gender. The
adjusted mean for the interaction between
gender and method toward students’ motivation
is in favor of the experimental group in general,
and in favor of the female experimental group in
particular.

Table 4.10. Results related the interaction
between groups and gender

Method Gender Mean Standard
deviation
Control Male 114.27 2.478
Female 119.90 1.923
Experimental Male 113.78 2.195
Female 127.84 2.227
5. DISCUSSION

5.1 Discussion of the Results of the First
and Second Questions

Is there an effect of using “role-playing” on 8"
graders’ achievement in the speaking skills of the
English language?

Does this effect differ due to the teaching
method, gender and interaction between them?

The results didn’t support the null hypothesis,
which indicated that there were no statisticallx
differences at (a < 0.05) in the mean scores of 8'
graders’ achievement in the speaking skill of the
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English language, due to the interaction between
the teaching method and gender. The results of
ANCOVA show that F value for the interaction
between gender and method was (12.95) and the
significant level equal (0.000), which is less than
(a = 0.05), so the null hypothesis is not accepted.

In addition, The results showed that F value for
the differences between learners’ mean scores
for the two groups (experimental, control) in the
achievement test was (148.14) and the
significant level equals (0.000), this value is less
than the significant value (a < 0.05), so there are
significant differences between learners in the
two groups (Experimental & Control), and to
identify the source of these differences Table of
the adjusted mean score for the post test
according to group was done. The results show
that the difference was in favor of the
experimental group. Moreover, it shows that F
value for the differences between learners’ mean
scores for the two groups (male, female) groups
in the achievement test was (46.68) and the
significant level equal (0.000) this value is less
than the significant value (a < 0.05).

According to this, the research indicates that the
new method “Role-playing” supports the learning
process, so the researchers think that teachers
should adopt it with their students in their
classes. Role-play techniques have many
positive effects on students; it helps them to:

Be exposed to a variety of experiences into
the classroom.

Be trained in the speaking skills in any
situation.

To use and develop those forms of
language which are so necessary in oiling
the works of social relationships but also
are so often neglected by our language
teaching syllabi.

Create a friendly and safe environment in
the classroom.

Be able not just to acquire set phrases, but
to learn how interaction might takes place
in a variety of situations.

To interact with others, especially shy
students.

To bring some fun and joy to the class by
changing the routine.

This result agreed with [32] study, one of its
results is that there were statistically significant
differences between second grade students’
achievement in Arabic Language due to the
method of teaching, in favor of the experimental
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group. Also, it has been agreed on with [41]
which came up with a final result that “the
experimental group developed significantly after
the implementation of role playing. That is, there
was progress on the levels of speaking
proficiency.” However the results of this study did
not agree with [42] whose results proved that
there were some progress, but it was not
significant as far as statistics were concerned.
However, the findings proved that the pictures
were more effective in developing students’
speaking skills.

5.2 Discussion of the Results of the Third
and Fourth Questions

Is there an effect of using “role-playing” on 8"
graders’ Motivation in the speaking skills of the
English language?

Does this effect differ due to the teaching
method, gender and interaction between them?

The results support the null hypothesis, which
indicates that there are no statistically differences
at (a < 0.05) in the mean scores of 8" graders’
motivation in the speaking skill of the English
language, due to the interaction between the
teaching method and gender.

The results of ANCOVA in Table 4.7 showed that
F value for the differences between learners’
mean scores for the two groups (male, female)
groups in the achievement test was (18.53) and
the significant level equal (0.000) this value is
less than the significant value (a< 0.05), so there
is a significant differences between learners in
the two groups (male, female) group. In addition,
the Table showed that F value for the differences
between learners’ mean scores for the two
groups (experimental, control) groups in the
achievement test was (2.68) and the significant
level equal (0.104), this value is more than the
significant value (o< 0.05), so there's no
significant differences between learners in the
two groups (Experimental, Control). Moreover,
showed that F value for the interaction between
the group and gender was (3.77) and the
significant level was (0.054), and this value is
more than the significant level (a < 0.05), so
there are significant differences due to the
interaction between group and gender.

According to these results, the researchers
noticed that there are no significant differences
between learners in the two groups with
reference to method. Moreover, there is a
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significance differences between learners in two
groups refer to gender (male, female).

[43] stated that the teacher of English as a
foreign language should recognize that all
students posses positive and negative attitudes
in varying degrees, and that the negative ones
can be changed by thoughtful instructional
methods, such as using material and activities
that help students achieve an understanding and
appreciation of the foreign culture. According to
these results, the researchers indicate that there
were some significant differences in the mean
scores of students’ motivation towards using
role-playing due to the method in favor of the
experimental group, and there was significant
differences in the mean scores of students’
motivation towards using role-playing due to the
gender in favor of the females group, but there
was no significant differences in the main scores
of students’ motivation towards using role-playing
due to the interaction between method and
gender, which means that both groups have
progressed, but the females progressed more
than the males; this could be because their
teacher uses different educational aids, such as:
e-learning, power point lessons and others.
Moreover, the teacher uses new techniques of
evaluation in comparison with the males’ teacher.
The females’ teacher also takes into account
individual differences which allow them to
participate more during classes and motivates
them to use English more. Also the females'
teacher used rewards. Another reason is related
to the Principal of the school who supported
using different techniques in learning.

The researchers indicated that the teachers need
to establish learning environment to compensate
the authentic atmosphere in language learning
using pair-group work which helps in carrying out
the learning process to be a successful work in
developing and adopting new techniques that will
help to improve the speaking skills. Furthermore,
motivation among the related theories in
educational psychology, as an important element
in the learning process, emphasizes “how” rather
than” what” way of evaluation. Teachers need to
emphasize using new methods like “Role-
playing", and other new techniques to motivate
students towards learning English.

These results didn’t agree with [39] whose
findings were consistent with the literature
reviewed in that higher levels of mastery and
motivation, and judgment motivation were found
to be related to higher grades in third graders.
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The results agreed with [37] in which 355
university students participated. To measure
students’ degree of motivation, a modified
version of questionnaire used by Crookes [38]
was administered. To examine the relationships
between motivation factors and speaking
strategy factors, Pearson Correlations were
performed. According to the correlation results,
motivation factors c, d, e, and a (mentioned
above) had positive correlations, and motivation
factor b had negative correlations with many
speaking strategy factors.

6. CONCLUSION AND RECOMMENDA-
TIONS

As seen from the discussion in this study, role-
playing has a great effect on students’
achievement and motivation in developing the
speaking skills of learners of English as a foreign
language, especially 8" graders. The results of
the study proved that there were significant
differences among the students' achievement in
the speaking skill due to the method, in favor of
the experimental group. In addition, there were
significant differences in the students' motivation
toward speaking skill due to gender in favor of
female group. Role-play improved certain
speaking proficiency components, so the
researchers think that it is a good technique to be
used in classes and it may help to solve some
problems that students face during the teaching-
learning process. Other studies on different skills
on different samples and places could be
conducted as future research.

In light of the above results, the researcher finds
it important  to give the  following
recommendations to develop students' speaking
proficiency:

First, curriculum designers  should
emphasize the productive skills of
speaking and make sure that learning
materials emphasize role-playing
techniques.

Second, teachers should establish learning
environment to compensate for the
authentic atmosphere in language learning
using pair work and group work which help
to make the learning process successful.
Finally, they teachers encourage shy
students to participate orally by using
different activities of role-playing that
depend on project team work. Third, more
research should be done on the topic with
different samples and variables.

17

COMPETING INTERESTS

Authors have declared that

interests exist.

no competing

REFERENCES
1. Santillana C. 10 reasons to learn English.
Experience  English  (life  changing
learning). Blog “Inspiring English”; 2013.
Reasons to learn English.
Available:www.experienceenglish.com\soci
al-English\articles\10

Kailani T, Mugattash L. English Language
Teaching (ELT2). Al Quds Open
University. Amman, Jordan. (Master’s
thesis); 2008.
Available:http://library.iugaza.edu.ps/thesis
[110084.pdf

Stephanie. You can’t change the world in 6
weeks-Thoughts on sharing the planet;
2015.
Available:http:traintheteacher.wordpress.c
om

Cummins J, Davison C. International
handbook of English language teaching.
The University of Technology, Sydney;
2001.
Available:http://www.springer.com/us/book
/9780387463001

Lindsay C, Knight P. Learning and
teaching English: A course for teacher.
Oxford: Oxford University Press; 2006.
Budden J. Role play. British Council,
Spain; 2004.

Brown G, Yule G. Teaching spoken
language. Cambridge: Cambridge UP;
1991.

Rivers W. Teaching Foreign language
skills, Chicago: University of Chicago
Press; 2000.

Burns A. Teaching speaking. Annual
Review of Applied Linguistics. 1998;18:
102-123.
Available:http://journals.cambridge.org
Donald R. Teaching speaking skills. Online
Documents at URL; 2005.
Available:http://www.teachingenglish.org.u
k/think/speak/speak_skills.shtml

Richards JC. Developing classroom
speaking activities: From theory to
practice. Policies and Practices in the
Asia-Pacific Region. TESOL Quarterly.
2007;37(4):1-10,58.
Available:http://faculty.ksu.edu.sa/27261/d
oclib6/developing-classroom-speaking-

activities.pdf

10.

11.




12.

13.

14.

15.

16.

17.

18.

19.

20.

21.

22.

23.

24.

Al-Abed et al.; BJESBS, 18(3): 1-25, 2016; Article no.BJESBS.28782

Sari D. Drama as a tool in interpretation:
Practitioner perceptions of its strengths &
limitations. Australian Journal of Environ-
mental Education. 2011;23(2):22-33.
Available:https://www.researchgate.net/jou
rnal/08140626 Australian_Journal_of Env
ironmental_Education

Richards J, Renandya W. Methodology in
language teaching. Cambridge: Cambridge
University Press; 2002.
Tarleton R. Learning and
Practical guide to oracy across
curriculum. London: Routledge; 1988.
Rowland S. Child in control: Towards an
interpretive  model of teaching and
learning. In A. Pollard (Ed.). Children;
1987.

Litttlewood W. Communicative language

talking: A
the

teaching. Cambridge:  University  of
Cambridge Press; 1991.

Byrne D. Techniques for classroom
interaction. Cambridge: Cambridge

University Press; 1991.

Nunan D. The impact of English as a
global language on educational policies
and practices in the Asia-Pacific Region.
TESOL Quarterly. 2003;37(4):589-613.
Available:http://www.jstor.org/stable/35882
14

Harmer J. The practice of English
language teaching. London: Longman
Press; 1992.

Harmer J. How to teach English. London:
Longman Press; 2001.

Ur P. Discussion that work. Cambridge:
Cambridge University Press; 1991.

Hedge T. Teaching and learning in the
language classroom. Oxford: Oxford
University Press; 2000.

Hadfield J. A collection of games and
activities for intermediate and advanced
students of English. Nelson, New York.29.
Carter, V. (2015). Student Achievement:
Definition, Factors & Research. Cahpter 2,
Lesson 21; 1987.
Available:http://study.com/academy/lesson
[student-achievement-definition-factors-
research.html

Johnson W, Johnson T, Holubec EJ.
Cooperation in the classroom. Edina:
Interaction Book Company. 1988;25.
Gottfried AE. Academic intrinsic motivation
in young elementary school children.
Journal of Education  Psychology.
1990;82(3):525-538.
Available:http://psycnet.apa.org/index.cfm?
fa=buy.optionToBuy&id=1991-05892-001

18

25.

26.

27.

28.

290.

30.

31.

32.

33.

Johnson DW, Maruyama C, Johnson R.
Effects of cooperative, competitive, and
individualistic goal structures on achieve-
ment: A meta-analysis. Psychological
Bulletin. 1981;89(1):47-62.
Available:http://psycnet.apa.org/index.cfm?
fa=buy.optionToBuy&id=1981-05387-001
Mitchell J. Interrelationships and predictive
efficacy for indices of intrinsic, extrinsic,
and self-assessed motivation for learning.
Journal of Research and Development in
Education. 1992;25(3):149-155.
Available:http://eric.ed.gov/?id=EJ447959
Brewster C, Fager J. Increasing student
engagement and motivation: From time-
on-task to homework. Northwest Regional
Educational Laboratory; 2000.

Ababio B. Motivations and classroom
teaching in geography. University of Cape
Coast, Ghana; 2013.

Al-Tamimi N. Effectiveness of cooperative
learning in enhancing speaking skills and
attitudes  towards learning  English.
International  Journal of  Linguistics.
2014;6(4):27-45.
Available:http://www.macrothink.org/journa
I/index.phpl/ijl/article/view/6114/pdf 116
McPhilomy S. Using role-plays and
simulations to motivate ESL students in a
grammar class: A case  study.
(Unpublished master’'s thesis). University
of Phoneix, Phonenix.34; 2014. Khadidja
S. The effect of classroom interaction on
developing the learner's speaking skill.
(Unpublished master’s thesis). Constantine
University, Constantine, Algeria; 2010.
Mousa T. The effectiveness of using role-
playing method on the second grade
students achievement in Arabic language
at UNRWA schools in Hebron district.
(Unpublished master's Thesis). AL-Quds
University, Palestine; 2010.

Alam Q, Uddin AB. Improving English oral
communication skills of Pakistani public
schools’ students. International Journal of
English Language Teaching. 2013;1(2):17-
36.
Available:http://www.eajournals.org/wp-
content/uploads/Improving-English-Oral-
Communication-Skills-Of-Pakistani-Public-
Schools-Students.pdf

Bietenbeck J. Teaching practices and
student achievement: Evidence from
TIMSS: CEMFI, (Master’s thesis). Casado
del Alisal 5; 28014 Madrid, Spain; 2011.
Available:https://www.cemfi.es/ftp/mt/t1104

-pdf




34.

35.

36.

37.

38.

39.

Al-Abed et al.; BJESBS, 18(3): 1-25, 2016; Article no.BJESBS.28782

Vu PH. The influences of classroom
characteristics and teacher-student
relations on student academic achieve-
ment. (Unpublished master's thesis).
University of Maryland, Maryland, USA,;
2009.

Quadir M. Relationships between learners’
motivation factors and speaking strategy
factors to learn oral communication in
English. (Unpublished master's Thesis).
East West University, Dhaka, Bangladesh
and their primary schools. UK: The Falmer
Press. 2014;121-132.

Crookes G, Schmidt R. Motivation
reopening the research agenda. Language
Learning. University of Hawai, Hawai;
1991.

Broussard S. The relationship between
classroom motivation and academic
achievement in first and third graders.
Louisiana State University, Louisiana.
(Unpublished master’s thesis); 2002.
Ministry of Education. English language
curriculum for the basic education stage.
Prepared by the English Language Team,
Ramallah-Palestine; 1999.

Nageeb H. The effect of role-play model
on improving the speaking skill of eighth

19

40.

41.

42.

43.

grade students at UNRWA schools in
Nablus area. (Unpublished master’s
thesis). An-Najah University, Nablus,
Palestine; 1999.

Al-Jabali A. The role of using role-play
and pictures in  developing the
speaking Skill of the tenth graders in
Irbid District. (Unpublished master’s
thesis). Yarmouk University, Irbid, Jordan;
1996.

Wanous Y. The effectiveness of teaching
program via the video for learning listening
comprehension in English. An Especial
study on the Second Secondary Class in
the Schools of Martyrs in Syria.
(Unpublished Master thesis), Damascus
University, Damascus, Syria; 2002.

Ashton S, Elyidririm S. Creating positive
attitude towards English as a Foreign
Language. English Language Forum.
2006;44(4):2-11.
Available:https://americanenglish.state.gov
[resources/english-teaching-forum

Dudin N. The effect of using drama in
teaching EFL on the development of oral
skills of tenth grade students in Jordan.
University of Jordan, Jordan, Amman.
(Unpublished mster’s thesis); 1994.




Al-Abed et al.; BJESBS, 18(3): 1-25, 2016; Article no.BJESBS.28782

APPENDICES

Appendix (1) questionnaire

The Effect of Using Role-playing on Students’ Achievement and Motivation in the Speaking Skills of
English Language of Eighth Grade Graders in the Governmental Schools in Bethlehem District.

Dear Dr./Mr./Mrs.

The researchers are doing an experimental research to identify the effect of using role-playing on
students’ achievement and motivation in the speaking skills of eighth graders in the governmental
schools in Bethlehem District.

We appreciate your efforts if you would kindly judge the questionnaire and give your opinion.

Thank you very much for your cooperation.

Personal information:

Gender: dMale UdFemale

Section: QA aB acC ab

Researchers
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The Questionnaire is designed to measure students’ motivation toward English Language.
Part two: This part consists of the statements of the study:

This is NOT a test. There are no 'right' or 'wrong' responses to the statements that follow. A
response is only 'right' if it reflects your personal reaction, and the strength of your reaction, as
accurately as possible.

Please put (V) in the bracket that indicates the level of your agreement with statements about
your actions and thinking in the speaking lessons.

NOW please read through the statements and respond:

First domain: Internal motivation
Items

oaibe
ABuong
oaibe
ledinaN
oaibes|p
KBbuonsg

aalbesiqg

1-1 enjoy speaking in English very much.

2- It embarrasses me to talk voluntarily in English.

3-The speaking skill is an important skill to me.

4- When | forget a word, | use a word or phrase that means
almost the same thing.

5-1 enjoy using the English language.

6-1 use the English language whenever | have an opportunity.
7-1 use English to follow the life-style of native English
speakers.

8- | know English well, but | don’t do well in speaking.
9-Speaking is harder than other language learning skills
(reading, writing, and listening).

10-I practice pronouncing new English words several times
so that | can use them in speaking.

11-1 am aware of my mistakes while speaking, so | use self-
correction.

12-I plan to improve my speaking skill in English.

13-I plan my schedule to gain enough time to learn oral
English.

14-1 watch English TV shows or movies to help me do better
in speaking.

15- | practice using new English words in speaking, so | can
remember them.

Second domain: External motivation

oalbe
KBuonsg
oaibe
ABuonyg
oalbe
ABuonyg
oalbe
KBuonsg
oalbe
ABuonyg

1-When the teacher speaks in English in class, | feel
motivated.

2-1 try to relax when | feel anxious when | speak in English.
3-If I do not understand something in the conversation, | ask
the speaker to slow down or say it again.

4-1 co-operate with other learners while learning.

5-1 find it easier when speaking exercises involve interaction
between teacher and students.
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6-1 feel motivated to study the English language in order to
extend my knowledge in the future.

7- Speaking in English is a challenge that | enjoy.

8- English can help others to communicate effectively.

9- | want to speak in English because it is useful or needed
when traveling to many countries.

10- I improve my English speaking skills to motivate my
colleagues using it.

11-Working with others encourages me to use English.
12-Educational aids motivate me to use English easily.
13-Using various techniques of evaluations urge me to use
English most of the time.

14-Rewards from the teacher motivate me to use English.
15-Diversify the teaching methods to take into account
individual differences allow me the opportunity to participate
by using more language.

Appendix (2) Speaking Activity

Period 1

UNIT 2 A taste of Palestinian culture

1 Listen and repeat.

Aae culture develop feel like auitar pizza auite seem sound

2 Describe the picture on page 17.

1 Everyone at the table is looking at a restaurant.
2 The place looks the girl next to her.

3 The Arab girls seem to be friends.

4 The two girls look happy.

3 Listen and answer the questions.
1 Who are the people at the restaurant?
2 What kind of restaurant is it?

4 Listen and read. Find the words from activity 1.

Tina and Mike are having dinner with the Kamal family at an Arab restaurant.
Tina: This looks good. It looks like a pizza.

Nadia: But it isn’t. It's sfeeha.

Sami: And here’s the next thing — kebabs.

Mike: They smell delicious.

MrsKamal: They taste delicious, too. Everyone, please start.

Tina: Can you cook Arab food, Nadia?

Nadia: | can make things like kebabs, but | can’t cook a big meal.

Mike: Listen! That drum music sounds great. Is it Arab?

Mr Kamal: Yes, that drum is a tablah. ... And now you can hear an ‘oud.
Mike: That ‘oudsounds like a guitar, Mr Kamal. Is it?

Mr Kamal: Well, modern guitars developed from the ‘oudlong ago.

Tina: It's exciting music. | feel like dancing!

Mrs Kamal: I'm not surprised. You see, it's a wedding dance.

Mike: You seem to know a lot about the 'oud, Mr Kamal. Do you play it, too?
Mr Kamal: | could play it quite well at the age of 18, but not now. Work got busy, so | couldn’t find time
to play.

Sami: But Dad, you still play at parties, and you're the best!
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It is a happy evening, and Mike and Tina are enjoying their first taste of Arab culture.

1: Activity (Comprehensibility and Pronunciation)) Time: (10-15) minutes

2-Activity description: (Comprehensibility and Pronunciation)

Description: comprehensibility means able to be understood; intelligible.

While, Pronunciation means how we say words. Most people speak the dialect of standard English
with an accent that belongs to the part of the country they come from or live in.

3: Aims:

By the end of the activity, students are expected to achieve the following aims:

Aims: the aims of this role-playing activity are

1- To practice the pronunciation of the new words

2-To differentiate between musical instruments.

4: Techniques: pair work: every two students are going to work together according to the division by
their teacher.

5-Time: pairs are going to work under the pressure of a limited time. 5 minutes to work together, 5
minutes to work with their teacher, and 5 minutes to present their productions.

6-Materials: pictures —cards-papers-board-book- posters.

7-The procedure of running on the activity:

1-Teacher initiates the activity by clarifying the aim of the activity, dividing the students into groups,
and assigning leaders for each group.

2-Each two students are going to work together. Student “A” asks the questions and student “B” is
going to answer them. Vice verse orally.

3-After that, every two students present their product and evaluation comes at the end.
4-Working in pairs is limited (15-20) minutes.
5-Each pair will be given a limited time to discuss the question, and later “5 minutes” for presentation.

6-The teacher moves around the pairs to share with them the discussion “external, and internal
motivation”, and arguing students to use English.

7-When the teacher ends his\her round, the pairs move to work orally.
8-The role moves from one pair into the other until pairs end their presentation.
The teacher divides the students into 3 groups each group contain “3-4” students; they have a

conversation about different types of musical instrument. Student “1, 2” they play a role of different
people who are sitting outside their home, and listening to strange sounds. and the other students is
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going to play a musical instrument role. By pretending that (s)he is the musical instrument and give
information about it.

A: Is there a quite sound coming from outside?
B: Can you hear it?

B: Yes, | can

A-what is it?

B: I think it is a guitar

C: What do you know about it?

The guitar is a popular musical instrument classified as a string instrument with anywhere from 4 to
18 strings, usually having 6. The sound is projected either acoustically. It is typically played by
strumming or plucking the strings with the right hand while fretting (or pressing against the fret) the
strings with the left hand. The guitar is a type of chordophone, traditionally constructed from wood and
strung with either nylon or steel strings and distinguished from other chordophones by its construction
and tuning

A: | think that there is another sound?

B: Yes, there is. But | can’t decide what it is?
C:lcan,it’s an ‘oud

A: what do you know about it?

‘oud: is a pear-shaped stringed instrument commonly used in Arabic, The oud was created during
the early pharaonic era, and according to Farabi, the oud was invented by Lamech, the sixth
grandson of Adam. However, there is no historical basis for such legends. Modern-day ouds fall into
two categories: Arabic and Turkish.
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A: Oh, there is an annoying sound.

B: It is a drum sound.

A: 1 didn’t like it.

B: No, it sounds very good, but | think that they don’t know how they should play on it .
A: What do you know about it?

C: Drum: Drums are usually played by striking with the hand, or with one or two sticks. In many
traditional cultures, drums have a symbolic function and are used in religious ceremonies. Drums are
often used in music therapy, especially hand drums, because of their tactile nature and easy use by a
wide variety of people. The drum is the oldest known instrument in the world dating back to 4000 BC
in Egypt.
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